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INTRODUCTION 



This introductory course to spoken siSwati has two principle components, 
Understanding siSwati and Sneaking siSwati . each consisting of a scries of 
’cycles' (explained below). 

The purpose in Understanding siSwati is to give the student an opportunity 
tc understand siSwati before attempting to speak it. In this sequence of cycles 
the student listens to siSwati and makes simple responses which demonstrate that 
he comprehends what has been said. These responses arc of two kinds: 

1) Non-siSwali responses 

a) Many of the responses are a physical action in response 
to a command (e.g. , "Put the pencil on the table."). 

b) Occasionally an English verbal response is required 
(e.g., to identify a tone as "high" or "low"). 

2) Brief, repetitive siSwati responses. 

These require a minimum of production effort on the part of 
the student. Comprehension of yes-no sentences can, for 
example, be indicated very simply by answering "Vcbo" or 
"Cha." (Sec cycles 12, 14, and 22.) 

The student docs not mimic the siSwati, and he is not expected to produce these 
items in a conversation; he should, however, be able to demonstrate (out of 
class) that he comprehends the siSwati introduced in this sequence of cycles. 
Understanding siSwati is an experimental attempt to exploit the notion that 
listening should precede speaking in language learning. 

The Speaking siSwati component has the more conventional goal of teaching 
the student to speak the language by requiring him to mimic several related 
sentences and then to use them in a brief conversation. No direct effort is 
made to leach the reading or writing of siSwati. 

Relationship between U. S. and S, S, 

The relationship between the listening and speaking components allcws for 
considerable flexibility in usage: 

l) The two sequences of cycles' can be used independently of each 
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other. In a number of cases, however, it would be well 
to have a particular cycle in U, S . precede one of the 
cycles in S. S . : for example: 

U.S. 1,3 before S^S. 5 

U, S. 8 before S. S . 6 

U.S. 10 before S.S . 9 

etc. 

(Those cycles which have such on ordered relationship are marked.) 

2) A more practical approach, however, is to use both sequences 
simultaneously. This permits the student to learn a maximum 
amount of siSwati rapidly while minimizing the demands on his 
production abilities. In such a program, classes may alternate 
between U, S . and S. S . (except where one of the cycles in S. S . 
should be preceded by a cycle from U. S . ). 

Definition of a cycle 

A 'cycle' in a lesson that begins with the introduction of new material 
and ends with the use of that material for coninuncintion. Each cycle, accord- 
ingly, has two phases; the M-phaso, concerned with practice, and the C-phaso, 
concerned with the usage. In Speaking siSwati. ' H * stands for mimicry (of 
pronunciation), manipulation (of grammatical elements), meaning (or words and 
sentences), and a certain amount of memorization; in the M-phaso several related 
sentences are practiced, in preparation for the C-phase. The 'C ' stands for 
conversation and communication. The C-phase is usually a conversation fragment 
(of 2 or A lines) rather than a full-blown conversation. It is left for the 
teacher in class to put several C’s together to make a longer conversation. In 
U nderstanding siSwati the basic activity during the M-phase is that of listening: 
The teacher presents several related sentences in a situation that permits the 
students to discern the meanings and associate them with certain language forms. 
The 'C' 6tands for comprehension (signaled by the response mechanisms indicated 
above); it also stands for communication and conversation to the extent that 
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a 'communication' may consist of a dialog where one person speaks and the 
other person merely acts. 



Two tracks 

Each of the two sets of cycles has been organized so that the odd -numbered 
cycles arc semi -independent of the even -numbered cycles. For example, cycles 
2, 4, 6, 8, 10, etc., in S, S. can be taught independently of cycles 1, 3, 5, 7, 
9, etc. This has been done for two reasons: 

1) Within each track (odd-numbered and even-numbered) there is a partly 
separate continuity and progression, with the result that with each 
change of cycle there is a change of subject. This built-in variation 
is important in an intensive language program whore the student is in 
class for six or eight hours a day. The two tracks are independent 

to the extent that adjoining cycles never nre dependent on each other 
for progression; non-adjoining cycles (i.c. , separated by two or more 
cycles) may be dependent, one on the other, for progression. 

2) This arrangement makes it possible to reduce the burden of lesson 

preparation for the teachers. The teachers can be divided into two 
groups, one to tench the odd-numbered cycles, the other to teach the 
even-nunberod cycles. Thus each teacher can teach the same lesson 
twice: while half of t lie students arc taught cycle 1 during the 

first period, the other half arc taught cycle 2. At no point does 
progression or continuity become a problem if even-numbered cycles 
are taught before the odd-numbered cycles (2, 1, 4, 3, 6, 5, etc.). 

In S. S . the even-numbered cycles tend to focus on social interaction 
(e.g. , greetings), classroom phrases, language learning tools, and exploration 
of the immediate environment, while the odd-numbered cycles tend to concentrate 
on grander and pronunciation development. Similarly in U. S . the even-numbered 
cycles tend to focus on recognition of vocabulary and phrases useful in the 
immediate environment, while the odd-numbered cycles arc concerned more with 
practice in hearing the differences between sounds. 
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Teaching cycles 

Instructions for the teaching of materials are given in two places within 
a cycle* 

1) At the end of a cycle, in notes to the teacher and to the language 
coordinator. These tend to apply to the cycle as a whole. 

2) In 'boxes' with the M's and C's; these tend to be 'local' instruc- 
tions, applicable to the particular 'M* or 'C'. 

There are basically three stages in teaching an 'M's 

1) Presentation, The teacher presents or demonstrates what it is that 
should be learned. To the extent that is possible, the meanings 
should be communicated without the use of English, by use of pictures, 
by pointing to objects, by gestures or oilier appropriate actions. 

As a last resort, whevc all other attempts fail, the meanings may be 
given by English translations. In this stage the student is listening 
and trying to understand the meanings. 

2) Practice. The teacher gives a word, phrase, or sentence for students 
to mimic (either individually or as a group). Each of the items 
should bo given twice (to allow the student an opportunity to verify 
or correct his mimicry): 



T: 


Uwakabani? 


(mimicry model) 


Ss; 


(imitating) Uwakabani? 


T: 


Uwakabani? 


(for correction or verification) 


Ss: 


Uwakabani? 





Tho teacher should require as good pronunciation as is possible at 
the moment, without further recourse to pronunciation exercises. 

3) Testing. Three different formats are used in the M-phases, and each 
of these provide for a way of determining if students are ready to 
proceed to the C-phase: 

a) Him! cry -Memory format : If the student has memorised the required 

scntcnce(s) with reasonable pronunciation, he is ready for the 
C-phase, See H-l of S, S . 1. 

b) Cue-word format : If the student can respond with the full sentence 
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when the teacher gives the cue-word (left hand column), then he 
is ready for the C-phasc. Sec M-2 of S.S . 1. 
c) Teachcr-Rcsponse format : If the student can make the responses 

called for, then he is ready for the C-phase. Sec M-2 of S.S . 21. 

All thiec stages are used in teaching the M's in S. S . . but only the first 
stage is used for teaching the M's in U. S. 

The participants in the C-phascs are usually specified as T (teacher), 

S (student), A, or B. Generally the student should not take the part of the 
teacher (T), since this often involves a sentence which the student can 
understand but which he is not prepared to say, When A and B arc specified 
it means that the teacher first takes one of the parts with a student, and then 
later both pans are taken by students. 

Tests arc included with many of the cycles to let the student know how 
well lie has learned the main points of a particular cycle. While these tests 
arc written, they in fact mainly test the student's aural comprehension 
abilities. No great amount of time should be spent on these tests, and it 
should be clear to the student that they are for his benefit, not that of the 
teachers or langu igc coordinator. 



Visual Aids 

Some visual aids arc provided with the cycles or in the appendix, and 
many arc ready at hand in the classroom or the rest of the training program 
environment. Others, however, will have to !e collected by the teacher, Ihe 
following arc possible sources: 

1. Old magazines, newspapers, catalogues. The advertisements are 
especially * rich 1 in drawings and pictures that can be used in 
language teaching. 

2. Toy shops. Inexpensive toys arc available that will fill some of 
the needs for visuals. 

3. Sketches by teachers or trainees. In a sizeable training program 
there are usually one or more persons who can prepare simple sketches. 

In order to have the visuals (and objects) at hand when needed, the 
teachers should prepare a list of the required items, cycle by cycle, for a 
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week or more in advance, 

A flannel board (or some other arrangement with an easel) is a convenient 
way of presenting the visuals. They may also be hand-held, but frequently this 
interfcrs with a teacher's freedom in conducting the class. 

Orthography 

The transcription used in this course is basically that which was recom- 
mended by Professor D. T, Cole in an unpublished report prepared for the 
SiSwati Orthography Committee in 1967, While that report was concerned with a 
suitable orthography for siSwati readers, in this course a transcription system 
is required which meets the needs of English-spcakers learning siSwati, For 
this reason a number of modifications have been introduced: 

1) Tone marks are added. 

2) /k / and /k } / arc used to represent two sounds which are both 
represented by n k" in the orthography for readers. 

3) The combinations "tfh" y .d "tfhw" are written as /tf/. 

Note to the language coordinator 

Much that concerns the language coordinator is already included in notes 
elsewhere (to the students and to the teacher). Specific notes to the language 
coordinator arc also included at the end of some of the cycles. A few general 
suggestions are made here. 

These materials have been prepared on the assumption that they will be 
available to students as well as to teachers. From the standpoint of size alone 
it may be desirable to issue them a section at a time. For pedagogical reasons 
also it may be desirable to give them cycles only after they have already been 
introduced orally in class. The pace and organization of a training program 
should be such, however, that there will be little opportunity for the student 
to fall into the error of learning to read but not speak, even if he looks at 
some of the materials before they are taught in class. 

It is suggested that the tests not be placed in the student's copy of 
materials. Before giving any of the tests, the answer section should be 
folded over and stapled, so that the answers are net visible during the giving 
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of the tests. 

The specific goals and aims of each cycle are generally not identified. 
Hence, in the briefing session with teachers you should make certain that ths 
teachers have a clear idea what is to bo accomplished in each cycle. 

It is expected that the teacher review earlier cycles as a routine part 
of each class period. However, it may be well to plan for some specific review 
periods, when no new materials are introduced, but a systematic review of 
cycles is undertaken. An additional step may also be taken: a review which 

combines materials from U. S. with those already covered in S. S. . This requires 
a certain amount of preparation on the part of the teacher, since no effort is 
made in these materials to utilize all the possibilities of combining conver- 
sation fragments which require verbal responses ( S. S . ) from the student with 
those that require non-verbal responses (U. S. ) . 
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Understanding gtSwatl 
Cycle 1 Show me a watch. 

(Precedes S. S. 5) 

M-l 

Use pictures or the actual objects for teaching recognition of the following. (Do ' 
not ask the students to mimic.) j 

Ldll liwdshi. This is a watch. 

likdmo, This is a comb. 

— - lltfyb. This is tea, 

lisbbho. This is soup. 

liswfdl, This is candy ("a sweet"), 

M-2 



Present the following by giving the Siswati first, followed by the English 
translation. 

Nglkhdmblsb liwdshl. Show mo a watch. 

likdmb. Show me a comb. 

litfyb. Show me some tea. 

liswfdl. 



C-l 

T: Ngikhombise (liwashi). 

S: (Points to [a watch).) 



M-3 



Use pictures or the actual objects for teaching recognition of the following. (Do 
not ask the students to mimic.) 



Sftdlb. Ldsl sitdlb. 

Sipdnu. sipdnu. 

Sitdmbb. sitdmbu. 



It's a chair/stool. This is a chair. 
It's a spoon. This is a spoon. 
It's a stamp. 



Sikhiyb. sikhfyb. 



It's a key. 



Sibdkb. sibdkb. 



It's a mirror. 



C-2 

T; Ngikhombise [situlo], 

S: (Points to [a chair].) 
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43. 


It's a month. 


44. 


Kunene 1 s fami ly 


45. 


It's the second day (Tuesday). 


46. 


It's a thing for writing. 


47. 


Take three, put down two. 


48. 


Themba's relatives 


49. 


Give me the third one. 


50. 


Noun plurals 
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Review the words learned in M- 1 and M-2 



T: Ngikhombise [sipunu]. 

S: (Points to [a spoon].) 

T: Awub6nl-k6! 



Good. 1 



or: Awuvk-kb.' 



M-4 



Use pictures or the actual objects. 



L61u lucingb. 
lubisl. 

lusibci. 

lulwfml. 



* This is a pen ("feather"). 
This is a tongue. 



This is a telephone. 
This is milk. 



04 

T: Ngikhombise [lucingoj. 

S: (Points to [a telephone].) 

T: Awubonike.' 

TO THE STUDENT: 

The purpose of this set of cycles, Understanding Siswati is very simply that 

of learning, to understand Siswati words and sentences, apart from any effort to 

pronounce them. Generally you are not required, in these cycles, to imitate your 

teacher or to produce any of these sentences on your own initiative. 

Several Swazi words for M this M have been used in this cycle. Swazi nouns are 

divided into several classes, each of which takes it T s own form of "this. 11 At this 

« 

point it is not necessary for you to learn which of the forms (leli-, lesi-, lolu-) 
goes with which of the noun classes. That will come later. 

TO THE TEACHER: 

Do not require the student to pronounce the materials in these cycles. They are 
designed to build up the student's comprehension only; the companion set of cycles, 
Speaking Siswati , is designed to teach the student to speak Siswati. 
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These two sets of cycles, Understanding Siswati and Speaking Siswati , should be 
used together. Certain of the cycles in Sp eaking Siswati should be proceeded by 
one or more :ycles from Understanding Siswati . Wherever there is such an ordered 
relationship between the two sets of material, an indication of this will be given 
immediately following the cycle titles in each of the sets. This cycle, for example, 
may be taught any time before cycle 5 of Speaking Siswat i. (It may, in fact, be 
taught before any of the cycles from S. S. : the integration of these two sets of cycles 
may be determined to some extent by the desires oi teachers and the language -coordi- 
nator, or by the requirements of a program schedule.) 

Be sure to give the proper tones when giving the cue word ("Liwdshl. 11 in 
M-l, for example). The tones on "Lxwdshl." are those that you would give when 
answering the question "yini lena?" (Sec cycle 5 for a further explanation of tone 
differences . ) 



Prior to each class it is necessary to assemble the objects and/or pictures 
called for. Most of the words in this cycle can be illustrated by actual objects 
(easily obtainable for use in class); a few, however, can be illustrated more easily 
by pictures (such as litiya, lisobho, lucingo, and lubisi); these can often be taken 
from magazine advertisements (if they are not supplied in the appendix of this book). 
Read the introduction for a further discussion on the use of pictures in class. 



In the course of conducting the class, you need to give a few brief instruc- 
tions and directions. Occasionally it will be necessary to use English; but ' 
mainly it should be possible to use siSwati, especially in the case of instruc- 
tions which must be given repeatedly. The following phrases arc suggested for 
such use with this cycle. Do not translate or explain these phrases; their meaning 
will quickly become clear by the way you use them in conducting the class. 



Bukani lapha. 
Lalelani kahle. 
Futshi. 



(Look here. ) 

(Listen carefully.) 
(Again. ) 



(You are not limited to these phrases; use others as they become necessary. But be 
sure 1) to keep the number limited in the early classes, and 2) to use them in 
such a way that their meaning is readily understood by the class. Do not give long 
instructions or explan ations in siSwati when it is quite clear that students have 
no possibility of understanding them. See the appendix for a list of classroom 



phrases. ) 

O 
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TO THE LANGUAGE COORDINATOR; 

An alternate tone pattern is possible in M-2; 

Nglkhdmblsd Ifw^shl. (M-2) 

Nglkhdmbtse Ifwdshl, (alternate tone pattern) 

If possible, have teachers use the pattern called for. If a teacher has a clear 
preference (due to his dialect) for the alternate pattern, be sure that he uses the 
alternate pattern consistently (not shifting back and forth between the two). 

Tones are not marked in all the sentences, for reasons of economy in typing; 
this never means that the tones are ‘'missing 11 in actual speech. Usually the tones 
of an unmarked sentence can be determined from preceding materials. 

This cycle has a larger number of new vocabulary items than is usually the case 
for a cycle. Host of these, however, are derived from English and hence are not 
entirely M new" vocabulary. Teachers should indicate this relationship if it appears 
that students have not figured it out for themselves. 

In M-3 teachers should use the careful speech forms (for practice purposes) 
rather than the reduced forms of normal speech; 

Careful speech Normal speech 

sipunu s*punu 

While the teachers use both in their speech, they probably have not noticed this 
difference, and they are likely to use both in the same drill. With a bit of 
coaching on your part they should be able to use one or the other of the consistently 
with in a drill. 
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Cycle 2 Show me Mbabane, 
M-l 



Use the map on page 2 3 for the following. 



Naktf <?Mbc*bAnb. 

6Bfg Bdndf 

dStdkl. 

^Nhlring&nb 

---- dSpfkl. 

C-l 

T * Ngikhombise [eMbabane]. 

S; (Points to [Mbabane]) 

M-2 

Naku kAMAnzfnl. 

---- kdllhdhhb. 

kAHlatshl. 

kAL6mAhAshh. 

C-2 

T: Ngikhombise [kaManzini). 

S: (Points to [Manzini]). 

C-3 

T: Ngikhombise [eBig Bendi]. 

S: Points to [Big Bendi] . 

T: AwdvAkAj 

Or: AwAbdnlkA! 

Or: HhdylJ Akbsfkb. 

Or; ChA.' Akusfkb. 



This here is Mbabane. 
This here is Big Bend. 
This here is Stegi. 

This here is Goedgegun. 
This here is Piggs Peak. 



Show me [Mbabane], 



This here is llanzini. 
This here is Ilhohho. 
This here is Hlatikulu, 
This here is Nomahasha. 



Show me [Manzini]. 



Good! That's right. 

No! That's not it. 
No! That's not it. 
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Use the blank map on page 2-4 to test the students 1 ability to accurately 
locate the towns learned in M-l and M-2. 



M-3 



Use a large wall map of southern Africa for the following. 

N£ku dLtfsOtfu. Here is Lesotho, 

---- dButj wallet. — Botswana* 

kdNggw?inh. - Swaziland. 

dPhdthdkbzl. — Mozambique. 

£Ny<5nyc\mA. ------- South Africa 

( M Union ,r ) 

TO THE STUDENT: 

Notice that some towns take a prefix e- (M-l) while others take a prefix ka- 
(M-2.) It Is not necessary at this stage for you to learn which prefix goes with 
which town names. Just be sure you can recognize the names and locate them on the 
map. 

TO THE TEACHER: 

For classroom purposes you may wish to re-draw (on a blackboard or a large 
sheet of paper) the maps on pages 2-3 and 2-4* 

C-3 has several phrases which have not been previously taught in an M-phase* 
Occasionally it is necessary to introduce a new item in the C-phase which can be 
more easily learned as part of the dialogue than as part of an M-phase. 

C-3 has several phrases which have not been previously taught in an M-phase. 
Occasionally it is necessary to introduce a new item in the C-phase which can be 
more easily learned as part of the dialogue than as part of an M-phasc. 
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Cycle 3 Show me some meat. 

(Precedes S,J>._ 5 ) 

M-l 

Use pictures or the actual objects for the teaching recognition of the follow- 
ing (without mimicry). 

Ldnk yishdkl. 

yisdntl. 

yinhldkb. 

M-2 

Nglkhdmblsd fsh6ki, 

..... f sdntl. 

— . fnhltfkb. 

C-l 

T: Hgikhombisc (lshoki]. 

R: (Points to {a piece of chalk], 

T: Awuvakc.' 

Itl 

Review Cycle 1. 

C-2 



Combine the words from Cycle 1 with those from M-l above, using the C-l 
dialog. 



L^nk ytnyfitah. 
Wit llphfrphJu 
Ldsl sltf(jpha. 
Ldlii lftnyfiwb. 




This i 8 meat. 
........ a paper. 

.......... thumb. 

.......... foot. 



This is (a piece of) chalk. 
This is a cent. 

This is a head. 

Show me (a piece of) chalk. 
— ..... a cent. 

........ a head. 
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3-2 



C-3 






T: 


Ngikhombise 


(inyama) . 


S: 


(Points to 


[meat). ) 


T: 


Awubonike. 1 





M-5 

Leli Ukh8f{. This is coffee. 

L6nh ylmSli. This is money. 

C-4 

T: Nglkhdmblsd [lfkhSff). 

S:' (Points to [coffee).) 

T.* Awubonike. 1 



Include vocabulary from M-l and H-4. 
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Cycle 4 Show me Mamba. 

1ML 

Use pictures of the Swazi staff (taken with a polaroid camera) for the follow- 
ing. If the program has only a few Swazis, supplement with pictures of promi- 
nent Swazis or other Swazis that will soon be known to the students. The 
square brackets [ ] indicate that additional vocabulary items (or 

names) from the local scene should be used, Be sure to include at least 
eight different Swazi family names. 



v L6nb nguMSmbh, This is Mamba. 

nguMotshb. ------- Motsha. 

- — nguHl8phb, ------- Hlopho. 



ng&l ). 

M-2 

Ngfkh&nblsd Mbmbb. Show me Mamba. 

Motshb. Show me Motsha. 

Hlophb. [ ). 

C-l 

T: Ngikhombisc [Mamba], 

S: (Points to the appropriate picture.) 



If the student points to the wrong person, correct him as follows s 

T: Ngikhombisc [Mamba]. 

Ss 



T: Ch4, bkbsfyb, Ngu[Motsha], 

Ngikhombisc [Mamba], 

S: (Points to the appropriate picture.) 
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M-3 




L6nA ngbrfifStl. 


This is a woman 


ngbrfifdnh. 


boy. 


ngtufilumbl. 


----- — - white man. 


ngurfiSOtfu. 


Mosotho. 


ngbthfshblA. 


--------- teacher. 


C-2 




T: Ngikhombise (umfati). 





S: (Points to the appropriate picture). 

TO THE STUDENT: 



In cycles 1 and 3 several forms are used to mean "this": loll-, lesi-, lolu-, 
and lena-j the noun class determines which form is used. Another form is introduced 
here: Iona, occurring with names and persons. 

The form ngii- means "it is;" 

NguMambh. It is Mamba . 

, L6nA nguM&nbh. This, it is Mamba. 

In Cycles 1 and 2 "it is" was expressed by a low tone (') or a rising tone O on 
the first syllable of a noun (in place of a high (') tone). (This use of tone to 
express "it is" is further exemplified in cycle 5: M-3. ) 

TO THE TEACHER: 

Use the following phrases at the beginning and end of each class (without 
explaining them* -their meaning will become clear from your usage of them): 

Sesikhatshi, It's time (to begin). 

Senlngahamba, You may go now. 
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Cycle 5 High tone or low tone? 
M-l 



To the student: Speaking and understanding Swazi requires an abi.ity to 

distinguish tones. In the following exercise "high tone" (i.e. , a relat- 
ively high voice pitch) is contrasted with "low tone". You should be able 
to distinguish the phrases (column 1) with a high tone from those (column 2) 
with no high tone. High tone is marked with an accute accent over the vowel 
of a syllable: f, 6, &, d, and 6. Low tone is marked with a grave accent 
over the vowel of a syllable: 1, h, h t u and i>. 

To the teacher: Take the following steps in teaching this exorcise; 

A. Read each phrase in column 1 clearly, leaving a slight pause between 
each phrase. 

B. Read each phrase in column 2. 

C. Read the first phrase in column 1 and column 2; then read the second 
phrase in column 1 and column 2; continue reading a phrase in turn 
from each of the columns until all of them have been read. 

D. Be certain that the students can hear that the phrases in column 1 
have a high tone (on the penultimate syllable) while those in column 
2 do not, 



hyfctfdkA 


(you are insulting) 


uyhtfiikA 


(you are frightened) 


liybmdkA 


(you arc drowning) 


uycmukA 


<> ,0 MS8nJS l>rlvln « 


by&sdlA 


(you arc staying) 


iiyAsMh 


(you arc refusing it) 


iiybphdlA 


(you arc breaking 
(something)) 


tiybphiilA 


(you arc removing 
(something) from the 
fire) 


tky&t6hdndz& 


(you like /love) 


uyhtsh<\ndzi 


(you are weaving) 


uyAefndzA 


(you are recovering) 


uy&sindzA 


(you are smearing (the 



floor)) 



C-l 



Te6t the students' ability to distinguish phrases with a high tone 
(from column 1) from those without a high tone (from column 2) by giving 
them these phrases at random and having them respond with "high tone" or 
"no high tone", es the case may be. 

T: liiyitfdkA). 

S: (High tone). 



O 
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5-2 



Repeat the steps taken in M-l. 

1. A High Tone 

byabft& (you are calling) 
by&bdt^ (you are asking) 
hy&bdnh (you are seeing) 
iiy&fdn& (you are searching) 
foy&b<Sk& (you are watching) 

C-2 



2. No High Tone 

uyab^li (you are counting) 
uy^bhbm^ (you are smoking) 
uy&gbzJt (you are washing) 
fcy?in&tsbh(you are drinking) 
uy^tb^s^ (you are kindling a fire) 



Test the students' ability to distinguish phrases with a high tone from 
those with a low tone, as was done in C-l above. 

T: (fcyibUil 
S: (no high tone) 

C-3 



Combine C-l and C-2, giving phrases from both at random. Be certain 
that the students can distinguish the phrases with a high tone from 
those that have none. It is not necessary for them to know the meanings 
of these phrases, and it is not necessary for them to pronounce them. j 



M-3 



It is extremely important for the student to learn to hear the difference 
between high tone and lew tone on noun prefixes. Demonstrate the difference 
between the two groups bclcw as was done in M-l. (Note that the group 1 
words answer the question "Ufunani?" while group 2 answers the question 
"Yini lena?") 
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ldbfsl 


1. High tone (on the 
Initial syllabic) 
(Ufunani?) 

(milk) 


ldsibb 


(a feather) 


ldcfhgb 


(a telephone) 


Id lwftnl 


(a tongue) 


lisSndvb 


(a wheel) 


fnsltnbl 


(an iron) 


C-4 


T: 


[ldbfsl) 


S: 


["high"] 


T: 


(Lubfsl) 


S: 


["low") 


M-4 


1. High tone (on the 



initial syllable) 
siphfwb (gift) 

sit ini (brick) 

sfcdlb (request) 

liswidl (candy) 

lfKdlb (Indian) 

likhdlwb (Christian) 

kdthdlb (peace) 

C-5 



2, Low tone (on the 
initial syllable) 
(Yini lena?) 



Lubfsl. 


(It's milk. ) 


Lusfbh. 


(It's a feather.) 


Lucfngb, 


(It's a telephone.) 


Lu lwfml , 


(It's a tongue.) 


LlsSndvb. 


(It's a wheel. ) 


Ylnslhibl. 


(It's an iron. ) 



2. Low tone (on the 
initial syllable.) 
Siphfwb (a name) 

Sltini (a name) 
Sicdlb (a name) 
Mhswfdl (a name) 
Mbkdlb (a name) 
Mbkhdlwb (a name) 
Kuthdlb (a name) 



Answer "high" or "low" (with reference to the tone on the first syllable), 
as in C-4. 
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1. High tone (on the 

initial syllable) 

s£lo (lion) 

sfntfb (a Bantu 
language) 

sftjb (dish) 

sfsu (stomach) 

s'kbmu (location) 

S'cdlb (a name) 

S'tini (a name) 

S 1 phfwb (a name) 

C-6 



2. Low tone (on the 
initial syllable) 

S'lllb (a name) 
S'lw&nb (a name) 

S'tfuphb (a name) 
S'gbzh (a name) 
S'lomb (a name) 
S'gclzb (a name) 
S'gwlli (a name) 
S'khbvb (a name) 



Answer as in C-5. 



TO THE TEACHER: 



Students should have thciY books closed for M*l$ however, as you present 
M-2 their books may be opened, so that the students can see where the high tone 
cones. 

The contrast between high and low tone is easier to hear in M*1 and M*2 than 
in M-3 and M-4 because the contrast falls on the penultimate syllable, which is 
longer in duration. Do not procedc to M-3 and M-4 until students can accurately 
hear the difference in M-l and M-2. 



TO THE STUDENT: 

Tone makes the difference between a noun by itself (an answer to 
Ufunani? What do you want?) and a noun in a copula construction (an answer to 
Yini lena? Vhat is it?), as can be seen in M-3, M-4, and M-5: 

Ufunani? Yini lena? 

(M-3) ldcfngb (a telephone) Lbcftigb, (It's a telephone.) 

(M-4) lfwishi (a watch) Liwdshi. (It's a watch.) 

(M-5) * lftjfe (a stone) Litjfe. (It's a stone.) 

Consequently the hearing of tone differences, and later the production of tone 
differences, in essential in gaining a working kncwledge of siSwati. 

O 
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Cycle 6 Show me Mbabane and Manzini. 



M-l 



Review Cycle 1. 




M-2 




Use the maps on 2-3 and 2-4 for the following. j 



Ngikhombise cMbabanc nakaManzlnl. 
----------- cSplkl nakallhohlio. 

----------- cHudihane nakaHlatshl. 

— ..... — eStekl nakaLomahasha, 



Show me Mbabane and 
Manzini. 



C-l 

T: Ngikhombise [cMbabanc hakaManzlni] 

S: (Points to the appropriate towns.) 

M-3 

Ngikhombise kaManzinl ncMbabane. 

........... kahhohho ncSpiki. 

........... kalllatshi ncNhlangano. 

- kaLomahasha ncSteki. 

C-2 

T: Ngikhombise (kaManzinl ncMbabane). 

S: (Points to the appropriate towns). 



For the following use the pictures from cycle 4. ' j 

Ngikhombise Mamba naMotsha. Show me Mamba and Motsha 

Motsha naHlopho. 

t ) na( ). 
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C-3 

T: Nglkhorabise Mamba 

S: (Points to the appropriate pictures.) 

M-5 



Review cycles 1 and 3. Present the following, making certain that students 
hear no- as the form meaning "and", 

Ngikhombise liwashi nelikamo 

inhloko nelunyawo. 

... sitembu nosikhiya. 

.... ishoki ncliphcpha. 

I 1 ne[ ). 

C-4 

T: Ngikhombise [liwashi) (nelikamo), 

S: (Points to the appropriate objects). 

C-5 

T: Ngikhombise (liwashi) (nelikamo) (ncliphcpha). 

S: (Points to the appropriate objects. 

C-6 



Use the names of students in the class for the fol lowing. 

T: Ngikhombise (John) (naPctcr) (naSusan). 

S: (Points to the appropriate people.) 



Show me a watch and 
a comb. 



O 

ERIC 



OOOCSJ? 



31 



Understanding siSwati 



7-1 



Cycle 7 More high tone. 
M-l 



Review Cycle 5. 


M-2 

) > 


Review Cycle 1. 


M 


M-3 


| Use objects or pictures for teaching the meaning of the following. j 


Ldnb ylnsfphb. 


This is soap. 


• Ldnb ylnsfmbl . 


This is an iron. 


Ldnb ylntf(*mb£. 




Ldnb yfndvbdzb. 




C-l 


... 


T: Ngikhombise (insipho). 

S: (Points to the appropriate object or figure.) 




M dL 




In the following groups the student should learn to hear 


the difference be* 


tween a high tone and a lew tone on the final syllabic. 


First read the words 


in column 1, then those in column 2 , and finally alternate the words from the 


two columns. Follow this procedure in future drills on 


tone. 



High tone 


(on the 


2, Low tone 


(on the 




final syllabic) 


final syllable) 


i 


Ltkh&ff. 


(It *8 coffee. ) 


Lbbfsi. 


(It's 


milk.) 


Ylnyfingd. 


(It * 8 the moon. ) 


Liislhb. 


(It's 


a feather.) 


Ylotflf. 


(It's money) 


Lnlwfhl. 


(It‘s 


a tongue.) 


Ylnkh&nd. 


(It's a cow.) 


LOctngb. 


(It's 


a telephone.) 


Ylnt fdmbf. 


(It 1 s a girl. ) 


Ylnsfmbl. 


(It's 


an iron. ) 
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TO THE STUDENT 

Names are preceded by na- ("and")* objects are preceded by ne- ("and")> and 
most places are preceded by ne- ("and"): 

naMamba and Mamba 

neliwashi and a watch 

ncMbabane and Mbabane 

Those places which have the prefix ka- take the na- form of the conjunction* 

nakaManzini and Manzini 

nakalihohho and Hhohho 



TO THE TEACHER: 

After M-2 and M-3 practice the fol lowing orders also* 

Ngikhombise eMbabanc neSpiki. 
o[ ) nc[ ). 

***** 
Ngikhombise kaManzini nakalihohho. 
----------- ka[ ] naka{ J. 
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C-2 

T; 


[Ukeff. ) 


S: 


["high". ] 


T; 


[Lubfsl, ] 


S: 


["low", ] 



1. Hifch tone (on the 


2. 


Low tone 


(on the 


final syllable) 




final syllable) 


fnkhbmd 






fnyimh 


(meat) 


fnyangd 


(moon) 




fnyhngb 


(a doctor) 


intfbmbf 




fnslptf 


(soap) 


fmilf 






sf tfuplih 


(a thumb) 


Ifkhbff 






lfphbphb 


(paper) 


lfbbld 


(sorghum) 




If Sbnt fb 


(Sunday) 


ldcbtd 


(a piece of 
something) 




ldnyhwb 


(a foot) 


C-3 








- 


Answer "high" 
syllabic), as 


or "low" (with reference 
in C-2. 


to the tone 


of the final 


1. High tone (on the 


2. 


Low tone 


(on the 


second syllable) 




second syllable) 


lfw^shl 


(a watch) 




lfzbmbb 


(an ax) 


sftulb 


(a chair) 




sfvAlb 


(a door) 


fsh<5kl 


(chalk) 




fndvbdzS 


(a man) 


fnhlbkb 


(a head) 




fnggbmA 


(a song) 


sfbukb 


(a minor) 




sfgcbkb 


(a hat) 


isdntl 


(a cent) 




IndlblA 


(a path) 



C-4 



Answer "high" or "low n (with reference to the second syllable), as in 
C-2. 
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TO THE STUDENT: 

Some words differ ? n meaning by virtue only of their tones, Note the 
foilwing: 



tnyhngd 


(moon) 


fnybnga 


(doctor) 


lfb bid 


(sorghum) 


lfbel h 


(breast) 


fnggdmh 


(witchcraft 

medicine) 


fnggbmb 


(song) 


dmbali 


(color) 


timbhlh 


(lower leg) 



Not only is there the possibility of confusing words (like those above) , but 
the wrong tones on a word can reduce it to nonsense for a Swazi, forcing him to 
guess at the meaning, or even discouraging him from continuing the conversation, 
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Cycle 8 Stand up! 

(Precedes S. S. 6) 

M-l 

Ldll lltdfulb. 

Ldlilifds ' tblb. 

L6nd nguifinyhngb. 

C-l 

T: Ngikhombisef litafulaj. 

S; (Points to the appropriate object.) 



M-2 



Hdmbi btbfdltnl. 

bfbs 1 tdlwbnl. 

brfuiybngb. 



C-2 

T: [Jones], hamba [emnyango]. 

Or : Hdmb’ [ bifmyhngb ] . 

[Jones]: (Goes [to the door],) 

M-3 

Jones, sdkdmb. 

Smith, . 

I 1, • 

C-3 

T: [Jones], sukuma. 

[Jones]; (Stands .up.) 

M-4 

Jones, hlbld phSnsl. 

Smith, . 

[ 1, • 



8-1 



This is a table. 

window. 

— door. 



Go to the table. 

Go to the window. 

Go to the door (lit: 
doorway). 



Jones, stand up. 



Jones, sit down. 



O 
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0^4 

T: [Jones], hlala phansi. 

[Jones]: (Sits down,) 

C-5 

^Combine C-3 and C-4, and use them with each member of the class. 
C_-6 

T : Hamb ' [ emny ang o ] , 

S: (Goes [io the door].) 

T: Ngiyabonga, hlala phansi. Thank you. Sit down. 

S; (Return to his chair, sits down.) 



M-5 



Jones naSmitli, sdktfmdnl. 



Jones and Smith 
stand up. 



[ ) na[ ], 

Ndnkhfc, 



Everybody, stand up. 



***** 



Ndni.hfc, hdmbdni drfinyhngb. 
, hl&ldn'i phdnsl. 



C-7 



T: [Jones naSmith], [sukumani]. 

SS : (Stand up.) 
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E-l 



1. Present the following by comparing columns 1 and 2: 

T: suxuma, sukumani. 

hlala, hlalani 
etc. 

2. Test the students ability to distinguish between commands given to 

a single individual and those given to more than one; the appropriate 
responses are individual 11 and "group. 11 

T: sukumani 

Response: "group" 

T: hlala 

Response: "individual" 



1. "individual" 






2. "firoup 


h<imbcl 










hdmbdnl 


b6n£i 










btfiUlnl 


sdlh 










sdl^nl 


ngg 6nh 










nggfndni 




* 


* 


* 


* 


* 


hl&ld 










hl&ldnl 


phlndz£ 










phlndzdni 




* 


* 


* 


* 


* 


sukumi 










sukumdnl 


U1 61k 










UUldvxi 




* 


* 


* 


•k 


* 


l&ndzdl& 










l&ndzMdnl 
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TO THE STUDENT: 



The suffix -ni is added to a command when it is given to two or more people 
(M-5). A suffix -ni is also added to the imperative singular form cf verbs which . 
have a monosyllabic stem; another -ni is then added to indicate the imperative 
plural: 



Imperative 
Joitshi (to say) 
Kudla (to eat) 
kupha (to give) 



Imperative Singular 

tshani 

dlani 

phani 



Imperative Plural 
tshanini 
dlanini 
phanini 



These will be practiced and used later; do not try to learn these forms now. 
You should, however, recognize "Tshdnt ( ] rl and "Tshdnfnl [ ]/' used in 

S, S. 1. 

TO THE TEACHER: 

The apostrophe (') is used to indicate that a vowel has been omitted. In 
M-l, for example, the word for window, lifas’telo, is usually pronounced without 
an /if (not lifas^telo). In other cases a vowel is omitted in normal speech when 
two of them come together in a sentence, as in C-2: 

Careful Speech Normal Speech 

Hamba ^mnyango. Hamb 1 emnyango. 



Ngiyabonga, introduced in C-6, should be used as a classroom phrase whenever it 
is convenient to do so. 

TO THE LANGUAGE COORDINATOR: 

Some people use a different tone pattern for the imperatives of some words 
like hlala: 

hldlA instead of hl&ld 
hldldnl instead of hl&ldnl 

Some teachers may vary between the two patterns; for teaching purposes it is best if 
they will consistently use one pattern (preferably hldld in this case). 




cm 



.19 



Understanding siSwati 



9-1 



Cycle 9 He or you? 
M-l 



1* Introduce the meaning of the first two items in group 1 below by using 
pictures 1 and 2 (in the appendix); the meaning of the other member of 
each pair (in group 2) can be demonstrated by contrasting the supposed 
action of a member of the class with that in the pictures. The rest of 
the meanings (items 3 and 4 in each group) will have to be given by 
translation. 



2. Have students listen carefully to the initial syllable as you read the 
words below; read a word from group 1, then the corresponding word from 
group 2, then the next word from group 1 and the corresponding word from 
group 2, etc. 

T: Uy&khd. (slight pause) Uy&khd, 

Uyaphd. (slight pause) Uy&phd, 

etc. 

3. Proceed to C-l. If students have any difficulty in distinguishing the 
tones on the initial syllable, repeat step 1 above. In addition, have the 
students listen to all of the words in group 1, then all of the words in 
group 2. 



1. High tone (on the 
initial syllabic) 

Uy^dld. (Hc/she is eating.) 

Uyakhd. (He/she is drawing 
water. ) 

Uyishd. (Hc/she is burning.) 
Uy&fd, (Hc/she is dying.) 



2. how tone (on the 
initial syllabic) 

Uykdld. (You arc eating.) 

Uy&khd , (You are drawing 
water. ) 

% 

Uyhshd. (You are burning.) 
% 

Uyhfd, (You are dying.) 



C-l 



Test the student's ability to distinguish between "high" and "low tone" 
by giving them the words in M-l at random and having them respond with 
"high" or "low." 



T: [Uy&kh£. ] 

S: (high} 



O 
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C-2 



To the student: The difference between "you" and "he/slu" is one of 

tone; 

Uy&shd. (low- low-high) (You are burning.) 

tfyhshd. (high- low-high) (Hc/she is burning.) 

The purpose of this cycle is to give practice in hearing the difference 
between u- (you) and d- (he/she). 

* 

To the teacher; Repeat C-l, this time with the response "he" and 
"you" instead of "high" and "low". 



M-2 



Use the same procedures as were used for M-l. 



1. he/she 



2. you 



Uy&phf? (Where is he /she 
going to?) 

Ut&phf? (Where is he /she 
coming to?) 

Ulw&phf? (Where is he /she 
fighting? 



Uy&phf? (Where avc you 
going to?) 

Uthphf? (Where are you 
coming to?) 

Ulwclphf? 



tfw&phf? (Where is he/she 
falling?) 



Uwhphf? 
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03 

T; [tfy&phi? ] 
S: ["he"] 



M-3 



Use the same procedures as were used for M-l. 



1. he/she 

tiphumAphf? (Where is he /she 
coming from?) 

Uhdmbaphf? (Where is he/shc 
walking?) 

Usdl&phf? (Where is he/she 
staying?) 

UfdndzAphf? (Where is he/she 
studying?) 

tibdnkphf? (Where is hc/she 
looking?) 

Ulalaphf? (Where does he /she 
sleep?) 

04 

T: [tlphtim&phf? ] 

S: [you] 



2, you 

Uphi5m&ph£? (Where are you 
coming from?) 

Uhdmbctphf? (Inhere are you 
walking?) 

tTsdlhphi? 

Ufilndzaphf? 

tJbdnkphf? 

Ulrflhphf? 



TO THE TEACHER: 

The marking of tone is probably unfamiliar to you. With a few exceptions it 
is not necessary to mark tone for the ordinary reading of siSwati, since the context 
Will make it clear which tones are called for. In teaching these lessons, however, 
it is necessary for you to learn to read the tone marks, since in exercise material 
the context is not always sufficient to tell you which tones to use. The whole 
purpose of an exercise will be blocked if you use the wrong tone. So make an effort 
right from the start to read the tones. 
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Cycle 10 He, I'm a Swazi; you, you're an American. 
(Precedes S, S, 9) 

M-l 



Use pictures on the flannel board for the following. 


L<5nb nginfifStl. 


This is a woman. 


ngurfifdn& 


boy. 


Ldn h. y£ndvodz&. 


man , 


ylntf<5mb&tan&. 


girl. 


ft ft ft ft # 




LdliliSwatl. 


This is a Swazi. 


LdllliMbllkb. 


— an American. 


Ldnb nguifiSutfu. 


-- a. Mosotho. 


C-l 




T: Ngikhombise [umfati]. 




S; (Points to the appropriate figure.) 




M-2 




Point to yourself as you present the following. Women 


teachers should sub- 


stitute ngingumfati in the first sentence. 




Mind nglyrndvbdzh. 


Me, I'm a man. 


nglllSwatl. 


Me, I'm a Swazi. 


nglnguthf shblb. 


Me, I'm a teacher. 


M-3 




Point to students for the following. 



Wend ungurfifatl. 


You, you r re a woman. 


uylndvbdz^L 


You, you r re a man. 


uliMdllk^. 


You, you r re an American. 


unguifitfw&nbs 1 k61w& 


You, you're a student 
(lit: child of school). 
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C-2 



Point to yourself and a particular student as you use the coatrasts 
available in M-2 and M-3 for the foilwing monologue. 



T: Mine ngi [ liSwati] . 

Wena u[liMelika] . 



Use your own name and those of the class for this monologue. 



T: Mine ngingu [Mamba] . 

Wena ungu[Jones] (pointing to a student). 

M-4 



Refer to yourself and the figures used in M-l for the following. 

Mind nglllSwStl. Ybnd liSwttl. (Him, he's a Swazi,) 

nglnguthishhla. nguthfshM^. (Him lie's a teacher.) 

. — ngl[y£ndvbdz&] . [ylndvbdzh] . (Him, he's a man.) 

C-4 



Make comparisons and contrasts between yourself and the figures used in 
M-l (including umfati, umfana, intfombatana, liMelika, and umSutfu). 

T: Mine ngi[liSwati], 

Yena [liSwati]. 

Or; Yena[ liMelika) . 

C-5 

T: Mine ngi[yindvodza] . 

Wena (pointing to a student) u[ngumfati], 

Yena (referring either to one of the other students or to a picture) 
[yindvodza], 




oooc-io 



44 



Understanding siSwati 



10-3 



06 



Review cycle 8 by using wena instead of a persons name (Hena, sukuma, 
instead of Jones, sukuma). 



M-5 



Use the pictures from M-l for teaching umuntfu and several animal and bird 
pictures for teaching silwane and inyoni. 



L<5n& ngumdntfu. 
Ldsi sllwSne. 
L6nh ylnyonl. 



This is a person. 
This is an animal. 
This is a bird. 



C-7 

T: Ngikhombise [umuntfu], 

S; (Points to the appropriate picture. ) 

08 

T; (pointing to self) Mine ngingumunt fu, hhayi [silwane]. 

(pointing to the student he is speaking to) Wena 
ungumuntfu, hhayi [silwane], 

(pointing to some other student or a picture) Yena ngumuntfu, 
hhayi [silwane]. 



Use the foil wing as a test to assure yourself that students understand the 
meaning of mine, wena, and yena. Add further sentences from M-l to M-5 as 
necessary. 



O 

ERiC 



Teacher 


Response 


Mine ngiliSwati. 


"me" 


Wena uliMelika. 


"you" 


Yena ngumSutfu. 


"him 


Wena ungumfati. 


"you" 


Mine nginguthishela. 


"me" 


Yena ngumuntfu. 


"him" 


etc. 
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TO THE STUDENT: 

You have now been introduced to three of the emphatic pronouns (also s 
times called independent or absolute pronouns): 

mine I, me 
wena you 

yena he/she, him/her 

(The plurals are introduced in later cycles: tshine, we, us; nine, you; bona, 

they, ,_ hem.) These pronouns are mainly used for purposes of emphasis or for 
distinguishing between different people (as in C-3). Grammatically they are some- 
what independent, serving frequently to repeat the information given elsewhere in 
the sentence by a subject or object pronoun prefixed to the verb (or copula con- 
struction, as in M-2): 

Wena , uyaphi? You, where are you going? 

Mine, ngiy indvodza. Me, I*n n man. 

While the emphatic pLouuuns arc never used directly as the subject or object ot 
a verb (or a copula construction), they do have an important function (of emphasis 
and differentiation) in siSwati conversations. 



erJc 
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Cycle 11 Here or there? 
M-l 



Place the following objects on the other side of the room so that they are 
visible to the class: liwashi, sikhwama, insimbi. Have the following objects 

in front of you: libhodlcla, sipunu, insipho. Present the sentences below 

for listening only. 



Sfpdnu sf laphh. (The spoon is here.) 

Lfbhddlelh If laphh. (The bottle is here.) 
fnsfbbi flaphh. (The iron is here.) 

£ * * 

Sflaphh. (It's here.) 

Lf laphh. (It's here.) 

Ilhphh. (It's here.) 

C-l" 



SfkhwSmh sflaphd. (The bag is there.) 
Lfwhshi lflSphd. (The clock is there.) 
Insipho flaphd. (The soap is there.) 

* * 

Sflaphd. (It's there.) 

Lfliiphd. (It’s there.) 

Il&phi, (It's there.) 



The difference* in the sentences above is a natter of tone. The students ] 
should be able to distinguish between laphh and laphd and to respond with 
"here" and "there". Note; Position yourself, the objects, and the 
students in accordance with the Swazi meanings. 

T: (Sflaphh.) 

S: ("here") 

C-2 

T; (Jones), hlala (laphh). 

Or; Hlala( laphh) , (Jones). 

♦ 

(Jones): (Sits in the chair indicated.) 

T: (Smith), hlala ( lfiphd) . 

Or; Hlala(l$ph4), (Smith). 

(Smith): (Sits in the chair indicated.) 



ERiC 
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M-2 

Bdklt sfpdnu ISphb. Put the spoon here. 

lfbhddlblb . 

fnslmbl . 

C-3 

T: Beka [sipunu) laphb. 

S: (Puts [the spoon] "here 11 .) 



If a student places an object wrongly, you can correct him as follows: 

T: Beka [sipunu] laphh. 

S: (Puts object in wrong place.) 

T: Ngitshite: Beka [sipunu] laphk, hlutyi l£phd 



Bdk& sfkhwami laphd. Put the bag there. 

---- lfwdshl -. 

fnsfphb . 



£4 

T: Beka [siklrwama] l&phd. 

S: (Puts [the bag] "there".) 

C-5 

T: Beka [sipunu] laphb, 

[slkhwama] l&phd. 

S: (Puts tlie objects in the places indicated) 
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Cycle 12 Here is Luyengo. 

M-l 



In this cycle two short verbal responses are required from the student. Use 
the map on page 12-3 of the appendix for the following. 



H-2 



Teacher Response 

Nglkhdmbls' difliJumb. Anglbdnl. (I don’t see it.) 

- dTjdneni. 

b>S 1 dvbkodvb. 

oLdyengo. . 

dM^nkdybnh. . 

... dBhunyd. . 

dMdlkbnsi, . 



Teache r Response 

Haku dMhldmb. Nglyhbbngh. (I thank you.) 

.... dTjdnbnl. 

---- dS 1 dvbkodvb . 

oLdyengd. , 

dMdn kdydnd . ........... 

.... dBhunyi. , 

dUllkbnsl . ........... 



C-l 

T: Ngikhombis' [cHhlume]. 

S: Angiboni. 

T: (pointing to the map) Hakw (eMhlume). 

Sj Ngiyabonga. 




oonc 
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C-2 



Use the map on page 12-4 of the appendix for locating the following 
towns: kuMatshapa, kuMahlanya, kuMaliyaduma, and kuMahamba. 

T: Ngikhombise (kuMatshapha) . 

S: Angiboni. 

T: Naku [kuMatshapa] . 

S: Ngiyabonga. 

C-3 



Have students locate the towns introduced in C-l and C-2 on the appro- 
priate maps. 



T; Ngikhombise (eMJilumeJ. 

S: (Points to (Mhlume].) 

Or: Angiboni. 

TO THE STUDENT: 

Because of English stress -intonation patterns it is easy to get the tones 
of hnglbdnl reasonably correct. For the same reason nglySbbngi is difficult. 
Notice that there is a contrast of tones on the third syllable: 

&nglbdnl 

nglyhbbngcl 

Bs sure to stay 1 cm on the -bi>* of nglyhbbngh. 

TO THE TEACHER: 

In teaching M-l and M-2, begin by using the careful speech forms. Later, 
demonstrate the difference between the careful speech forms and the normal speech 
forms and then use the normal speech forms. 

Careful Speech Normal Speech 

Ngikhombise eMhlume. Ngikhombis* eMhlume, 

Naku eMhlume. Nakv eMhlume. 



The following phrases may be used in teaching students the responses in M*1 
and M* 2 j 




Tshanl [ J. Say [ ). 

Tehanini [ ). Say (pi) f ). 
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Cycle 13 High tone or falling tone? 
M-l 



f- 



» To the student: In addition to the level tones "high" and "low" introduced 



j in cycles 5 and 7, there are rising and falling glides which signal differences 
in meaning in siSwati. (Part of the difference between "lapha, here" and 
"I3phd, there" in cycle 11 is the contrast between low tone and falling tone 
on the first syllable.) The falling glide, being the easier one to hear, is 
introduced in this cycle. The words in M-l are all siSwati family names. 

To the teacher: Follow the steps used in teaching cycle 5. 



1. Falling tone (on 
the second syllable 

Kunftib 

SitshSlih 

Mhn&nh 



2. High tone (on 

the second syllable) 

Kiihldsb 

Mdsdko 

Mdsfni 



If students have difficulty in hearing the difference between these two 
tone patterns, try demonstrating the difference by humming the tone 
patterns after each word: 

T: Hdnffnb fn - - tb 

Mbsfnh m • A • fb 

Another way to illustrate the difference is to draw the tone contours on 
the blackboard: 

M^nSVid J — ^ _ j 

Mdsfnb | - _ 1 



C-l 




Ts 


|M&langb) 


S: 


l"fall") 


T: 


(MklfngM 


S: 


Thigh") 
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M-2 



1. 


Falling tone (on 
the second syllabic) 


2. Low tone (on 

the second syllable) 




M&nStnik 


l&bhsb 




Sltshdbfe 


Vilhnh 




Kunenb 


Lukhfclk 


[Mhbasb] 

("low") 







j Combine C-l and C-2 adding the following names with high tone; 
l&brfzh, GlnfndzA, GJunddzb, TsluHbddzb, l&lfngh. 



Itl 



Falling tone (on 2. 


Hljc^h tone 


(on 


the second 


1 syllabic) 


the second 


1 syllabic) 


Lubfsl . 


(It's milk.) 


tridlfc. 


(You are sleeping.) 


Lusthh. 


(It's a feather.) 


tlsdlb. 


(You are remaining.) 


Lucfngo. 


(It's a telephone.) 


Uphdtshfc. 


(You are in charge.) 


Liilwfml . 


(It's a tongue.) 


UkwMfe. 


(You are on board. ) 


Lls£>ndvi>. 


(It's a wheel. ) 


Usflfc. 


(You are smart.) 


Ylnsfmbl. 


(It's an iron. ) 


Ufflb. 


(You are dead.) 



T; [Lubfsl, ) 
S: ("fall") 



ItA 



Note that the falling tone cones after a high tone rather than a low tone 
(as ir M*3 above). 
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1. Falling tone (on 

the second syllable) 

ltfbtsl (milk) 
ltisibk (feather) 
Ifsoiidvb (wheel) 
fnsimbl (iron) 
sftSlb (store) 
sfpfinu (spoon) 



2. High tone (on 

the second syllable) 

lfwishl (witch) 
lftfyd (tea) 

lfsdbhb (soup) 

If swfdl (candy) 

sfttilb (chair) 

sfkhulu (chief) 



T: [lfw4shl] 

S: ("high") 



M-5 



The contrast between a falling tone and a low tone after a high tone is 
a bit difficult to hear since the low tone is actually a short falling 
pitch rather than a level pitch. The difference between falling tone 
and low tone in this context then is one of a Ion:; falling pitch con- 
trasted a shotl falling pitch, (hong and short here referring to the 
amount of pitch change rather than the time duration for the glide): 



1. F alling tone (on 

the second syllabic) 

sftolb (store) 
slkhw3n& (bag) 
sfkhOlu (chief) 
lrisfb^ (feather) 
fnsfmbl (iron) 
fnkhftsl (king) 



06 



T: lfift8lb] 

S: ("fall") 



2. Low tone (on 

the second syllable) 

sfbbngb (family name) 
fnyittvi (meat) 
sftfuphi (thumb) 
li'phepha (paper) 
fnybnl (bird) 
fnslphb (soap) 
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M-6 



To the student: In the following sentences the difference between a present 
event and an event unrelated to the present (sometimes called "pas/, remote") 
is one of tone. 



1. Falling tone (on 2. 

the second syllable) 

BdhGmb^ bddvJk. (They went, alone. ) 

Bds£l2i b6dv?i. (They remained 
alone.) 

BdbGyh bddvh. (They returned 
alone. ) 

Bdfundzil bddvJi. (They studied 
alone. ) 

Bdlald dbdsGku. (They slept at 
night. ) 

BdsGhJi dbrisGku. (They courted at 
night. ) 

BdkhGlh dbdsGkii. (They cried in 
the night.) 

Bdtsheng^ dsftolb. (They bought 

at the store.) 



high tone (on 

the second syllable) 

RihdmbJi bddvi. (They are going alone.) 

Bdsdlk bddvh. (They arc remaining 
alone.) 

Bdbuy^ bddvh. (They arc returning 
alone. ) 

Bdfdndzh b<5dv&. (They study alone.) 

Bdldl& dbdsGku. (They sleep at night.) 

Bdsdmd dbdsGku. (They court at night. ) 

Bdkhdlh dbdsGku. (They cry in the 

night. ) 

Bdtshdngh dsftolb. (They buy at the 

store. ) 



C-7 

T: [BdhGmbh b(5dvi . ] 

S: ("fall") 

C-8 



Repeat C*7 using "present" and "past" as responses instead of "high" 
and "low." Do not teach the meanings of the sentences as a whole. 



O 

ERIC 
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TO THE STUDENT: 

Learning to hear the difference between high, fall , and low on a particular 
syllable is necessary, as can be seen in M-6, for understanding sidwati. Further- 
more, being able to hear the differences makes the task of learning produce the 
differences very much easier. 

TO THE LANGUAGE COORDINATOR: 

Some teachers may use different tones for some of the words and names in this 
cycle. These differences are valid dialectal differences; however, the purpose of 
this cycle -- that of learning to hear the fallin g tone in contrast to high and low 
will be frustrated if it is taught by a teacher whose tones differ on any of the 
words around which these exercises are built. For teaching this cycle, select in 
advance those teacher's whose tones on the individual words are the same as those 
in this cycle. All siSwati speakers have the same tone contrasts (high, 
low, falling, rising), even though they may occasionally differ on the pronuncia- 
tion of a particular word. 



ERIC 
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Cycle 14 Give me some salt. 



M-l 



Use objects (or pictures) for the following. 



Nglphd fnstphb. 

fmhl£. 

— sfkhwainct. 

lfbhddlfeUu 

I ). 

C-l 

T: Ngiphe [insipho). 

Or: Ngiph' (insipho). 

S: (Gives the article requested.) 

H-2 

Lolu luswayi. 

lulata. 

Lcsi sinkhwa. 

Lona ngushukeia. 

•••• ngupelepele. 

ngumbhidvo. 



This is salt. 

This is cream. 

This bread. 

This is sugar. 

This is pepper. 

This is cooked greens. 



Give me some soap. 
Give me some money. 



C-2 

T: Ngiphc ( luswayi]. 

S: (Gives the article requested. ) 

T: Ngiyabonga. 



If r student gives the wrong object, you can correct him as follows: 
T: Ngiphe (luswayi). 

S: (Gives the wrong article.) 

T: Ngitshite: Ngiphe (luswayi], hhayi (lulata]. 
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H-3 

) * — — — - ' ' ' " " ' 

: Demonstrate the use of kutc as a response by doing C-3 yourself: j 

I ^ 

\ T: Ngiphe luswayi, Kutd. There isn't any. 1 

j - -Ngiphe lulata. K6t£. - 

j etc. 

Use the classroom phrase Tshanini [kute] (Say "kute' 1 ) in teaching students 
■ to pronounce this verbal response. f 

C-3 

T; Ngiphe [luswayi]. 

S; Kfit £. There isn’t any. 

TO THE STUDENT: 

The Swazi custom is to give objects with two hands rather than one . If 
the object is quite small, it is normally held in the right hand with the left 
hand touching the right wrist (as a gesture of deference). Do not give things 
with the left hand. 

(When shaking hands, the left hand is also held to the right wrist as a sin 
sign of deference.) 
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Cycle 15 Review (tone tests) 
Test- 1. 



1. For this test review the following; cycle 5; M-l, M-2, M-5; cycle 9; 

M-l; cycle 13; . M-l. M-3, M-5. 

2. Give Test -1, found on page 15-2. 



Tost-2 



1. For this test the students need to be able to use the acute accent (') 
for marking high tone and the grave accent (') for marking low tone. 

Be sure that they understand which marks to use; (this information is 
given in the instructions of the test sheet). 

2. The test is found on page 15-3. 

; 1 



Tcst-3 



1. For this test review cycle 13; M-l, M-2, M-3, M-4. 

2. Give Tcst-3, found on page 15-4. 



Tcst-4 



1 . 

2. 


For this test review cycle 
Give Test -4, found on page 


13; M-5. 

15-5. 




Test 


-5 






1 . 


For this test review cycle 


13; C-7, C-8. 




2. 


Give Test -4, found on page 


15-6. 


1 
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Test 1 (high tone // no high tone) 



\ 1, Provide each student with a copy of this test, folded so that the 
answer section is not visible during the test* 

2. Pronounce each word ov sentence twice; with a slight pause between each 
pronunciation. Student should mark their sheets according to the 
instructions below* 

3. Have students unfold their sheets and chock the answers* Fronounce 
again those items which were not heard correctly. 



Instructions; 

Circle the syllable which has the 
high tone. (Only one syllable in each 



of 


the following 


will have a high tone.) 




1. 


Uyabita. 


(You are calling.) 


1 

1 

1 


2. 


Uyafuna. 


(You are desiring, ) 


l 

1 

1 

| 


3. 


Uyephula. 


(You arc breaking [something].) 


r 

i 

i 

i 


4. 


litje 


(stone) 


i 

i 

4 


5. 


sisu 


(stomach) 


1 

1 

4 

I 


6. 


Uyabona. 


(You are seeing.) 


1 

1 

| 


7. 


sit ja 


(dish, vessel) 


1 

1 

1 

| 


8. 


Uyakha, 


(You are drawing [water].) 


1 

o 

u 

r,i 


9. 


Uyapha. 


(You are giving.) 


VI/ 

0 

u 


10. 


Kuhlasc 


(a family name) 


l-f 

A 


11. 


Uyafa. 


(You are dying. ) 


u 

Pn 

1 

I 

1 


12. 


buhle 


(beauty) 


1 

ft 

r 

i 


13. 


Sipho 


(a personal name) 


i 

i 

i 

i 


14. 


Ku fa 


(a personal name) 


i 

i 

i 


15.. 


Maseko 


(a family name) 


i 

i 

i 

i 


16. 


Usele. 


(You are remaining.) 


i 

i 

i 


17. 


liphepha 


(paper) 


i 

i 

i 


ERIC 


insipho 


(soap) 

00005(5 


i 

i 

i 

i 



l. 


Uy<(bi):a 


2. 


Uy^n^a. 


3. 


> 

Uyephula 


4. 


@:je 


5. 


(si£u 


6. 


Uyrfbo)ia. 


7. 


@Pj* 


8. 


Uyaldi^. 


9. 


Uya^h^. 


10. 


Kufj^se. 


11. 


Uy^fa) 


12. 


(Cu)ile 


13. 


Si^h^ 


14. 


Ki@ 


15. 


Mc(sc}co 


16. 


l(se).e. 


17. 


(liphepha 


18. 


(insipho 
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T est, 2 (high tone // low tone) 



See test 1 (page 15-2) for instructions about using this test. 



Instructions: 



Liston carefully to the unmarked syllable in 

the following. If the tone is high, write an acute 
accent mark (') over the vowel; if the tone is low 
write a grave accent mark ( % ) over the vowel. Note 
that al) the rest of the tones arc low. 

S s / v 

Example; Uyabita. 



1. 


\ 

Uyetfuk^. (You are insulting.) 






1. 


Uyct: 


2. 


Uybtfuki. (You are frightened.) 






2. 


Uybtfuki. 


3. 


% 

Uyemuk&. (You are depriving [someone].) 






3. 


V 

Uyemuka. 


4. 


Uycmuka. (You are drowning.) 






4. 


ftyemdki. 


5. 


Uyasal^. (You are staying.) 






5. 


Uyasdla, 


6. 


Uybphula, (You are removing [something] 






6. 


Uyephula, 




from the fire.) 










7. 


Uyhsali. 






7. 


Uy&sdlh. 


8. 


fryephula. (You are breaking [something].) 


<y 

u 

<y 

& 


8. 


Uybphdla. 


9. 


Uy&tshandzd. (You are weaving.) 


0 

u 


9. 


Uy^tshdndza, 


10. 


tjy&tshandzh. (You are loving.) 


r-4 

0 

lu 


10. 


Uydtshdndz&. 


11. 


Lit je (It's a stone. ) 






11. 


Lit je. 


12. 


lit jb (stone) 






12. 


litjb 


13. 


lifu (cloud) 






13. 


lffu 


14. 


Lifu. (It 1 s a cloud. ) 






14. 


Lifu. 


15. 


Lukhelb (a family name) 






15. 


Lukhble 


16. 


M^buz^ 


/ 




16. 


M^bdz& 


17. 


Vllanfc 






17. 


Vlldnb 


18. 


Glnindz^ 






i8. 


Glnfndzi 


19. 


Gkmedzb 






19. 


G&mddzfc 
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Test 3 (high tone // falling tone) 



\ 



\ 



Sec Lest 1 (page 15-2) for instructions on using this tost. 



Instructions : 



Listen carefully to the unmarked syllable in the 
following. If the tone is high, write an accute accent 
mark (') over the vowel; if the tone is falling, write 
a circumflex O over the vowel. Note that all the 
rest of the tones arc low except in 14-17. 

1. Kuhlasb (a family name) 


i 

i 

i 

i 


i. 


Kbhldsb. 


2. 


Kimenb <" " " ) 




i 

i 

i 


2. 


Kim&ic. 


3. 


Mbnanh (" " " ) 




i 

1 

1 


3. 


lfenftnh. 


4. 


Masekb (" " " ) 




1 

1 

1 


4. 


Masdkb. 


5. 


Hhsink ( ) 




I 

1 

l 

1 


5. 


MbsfnJi. 


6. 


Sltshebc (" " " ) 




1 

1 

1 

1 


6. 


Sltshebb. 


7. 


Glnindzh (" " " ) 




* 

1 

1 

1 


7. 


Glnfndaa • 


8. 


Lubisl. (It's milk.) 




1 

1 

1 

1 


8. 


Lubi'si. 


9. 


Ulclb. (You arc sleeping.) 




1 

I 

1 

1 


9. 


Uldle. 


10. 


Llsondvb. (It's a wheel.) 




O 

u 

o 


10. 


LlsSndvb. 


11. 


Ylnsimbl. (It's an iron.) 




o 

o 


11. 


Ylnsfmbl. 


12. 


Ufile. (You arc dead.) 




•o 

« — i 

0 

Pm 

1 
i 
i 

i 


12. 


Ufflb. 


13. 


ldbis'l. (milk) 




13. 


ldbisl. 


14. 


liwashi (watch) 




i 

t 

i 

i 


14. 


lfwdshi. 


15. 


l£isib& (feather) 




i 

i 

i 

i 


15. 


ldsibk 


16. 


sftolb (store) 




i 

i 

i 

i 


16. 


sftSlb 


17. 


sfkhulu (chief) 




i 

i 

i 

t 


17. 


sikhGlu 


18. 


Sikhulu. (It’s a chief.) 




t 

i 

i 

i 


18. 


Sikhulu. 


19. 


Sltolb. (It's a store.) 




i 

t 

i 

i 


19. 


SltSlb. 


20. 


Usilb. (You are smart.) 




i 

i 

i 


20. 


Usflb. 
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Test 4 (high tone //falling tone / low tone) 



See test 1 (page 15-2) for instructions on using this test. 



Instructions: 

Listen carefully to the unmarked syllable 
in the following. Write (') for high tone, (' ) 
for low tone, and (^) for falling tone. 



1. 


Vi lane 


(a family name) 


2. 


Ulcle. 


(You are sleeping.) 


3. 


Lublsi. 


(It r s milk. ) 


4. 


Lusiba. 


(It 1 s a feather. ) 


5. 


lub£sl 


(mi lk) 


6. 


Yinstmbl 


(It 1 s an iron. ) 


7. 


lapha 


(here) 


8. 


laphd 


(there) 

% 


9. 


Sipho 


(a personal name) 


10. 


Live 


(It r s Live [a personal name].) 


11. 


l£pha 




12. 


sf tulb 


(chair) 


13. 


sfbongb 


(surname) 


14. 


sf khwamA 


(hag) 


15. 


sftfuphd 


(thumb) 


16. 


lfpliephd 


(paper) 


17. 


Uldlb. 


(You are sleeping.) 


18. 


Uldlfe 


(He is sleeping,) 


19. 


sisusd 


(cause) 


20. 


Sisusd 


(a personal name) 


21. 


Ludvbngd 


(a personal name) 


22. 


ludvbngd 


(wall) 


ERiC 
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1. 


Vlldnb 


2. 


Ul<51e. 


3. 


Lubisl 


4. 


Luslbb. 


5. 


lilbisl 


6. 


Ylnsimbl, 


7. 


laphh 


8. 


I6j>h£ 


9. 


Siphd 


10. 


Llvb. 


11. 


laphd (there) 


12. 


sftulo 


13. 


sfbbngb 


14. 


sfkhwStA 


15. 


sft fuphd 


16.’ 


lfphbphd 


17. 


Uldle. 


18. 


Uldlb. 


19. 


sfsusd 


20. 


Sisusd 


21. 


Lddvbngd 


22. 


lddvbngd 



63 



Unders t anding, si Swat! 



15-6 



Test-5 



1. Follow the instructions for test-1 (page 15-2) for giving the test 
below. 

2. After students have marked the tones on all of the sentences, read each 
sentence again, having them identify the meaning (past or present) by 
crossing out the incorrect portion of the translation. 



Instructions: 

1. Write (') for high tone and O for falling tone on 
the second syllabic of the sentences below. 

2. After all of the sentences have been marked for tone, 
the teacher will re-read the sentences. If you hear 

a high tone on the. second syllable, the sentence refers 

to an event in the present. If you hear a falling tone 

on t fie second syllable, the sentence refers to an event 
unrelated to the present (i. e. , past). Cross out the 
inappropriate portion of tlu; translation. 



1. Bdhamb?t bddva. 

2. Bdhambh b6dvh. 

3. Bdsalci bddvd. 

4. Bdsald bddvh. 

5. Bdbuyi bddvd. 

6. Bdbuyd bddv&. 

7. BdfundzA bddvh. 

8. Bdlalh bddvd. 

9. BaialJi dbdsuku. 
10. Bdlald dbdsGku. 



O 




(They WGnt § alone. ) 
* are going 



(They W0llt alone.) 

are going 

/r7 , t remained - . 

(They . . alone.) 

arc remaining 

/m , remained n . 

(They . . alone.) 

are remaining 

/m , returned - . 

(They ^ . alone. ) 

are returning 

/m , returned , v 

(They a . alone.) 

J are returning 

, ml studied , N 

CThey . , alone.) 

J study ' 

(They sleep alonc>) 

<T he y sleep at ni &ht.) 

(They sleep at ni 8 ht -> 



1. BdhSmbh bddvh, (They went 

alone. ) 

2. Bdhdmbd bddvd. (They arc 

going alone. ) 

3. Bdsdlh bddvi. (They are 

remaining alone.) 

4. Bdsalh bddvd. (They re- 

mained alone,) 



u 5. BdbGyh bddvi, (They re- 

& turned alone. ) 

o 

u 6. Bdbdyi bddvh. (They are 

m turning alone. ) 

to 

7. Bdfdndzd bddvi. (They 

study alone. ) 



8. Bdldld bddvi, (They sleep 

alone. ) 

9. Bdldld dbdsuku. (They 

sleep at night.) 

10. BdlfiU dbdsuku. (They 
slept at night.) 



OOOCGO 
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In your briefing sessions make certain that* the teachers know how to read 
the correct tones on these tests; this is especially important where there are 
minimal pairs (i.e., two items are alike except for a single feature, such as a 
tone), The teachers should learn to r ead * the tone markings; however, at this 
point it may still be necessary for them to take their cue from the English 
meanings, 
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